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Abstract: Human development is a process of growth and change that begins at conception and 

continues throughout the life span. It involves changes in biological, socioemotional, and cognitive 

domains that are inextricably intertwined. These changes are crucial for children to function 

successfully in their living environment. An enormous amount of research has indicated that both 

prenatal and postnatal experiences, microsocial as well as macrosocial interactions, and socio-

cultural factors significantly influence the process of development. Also, it has been observed that 

new ways of understanding and responding to the world emerge at particular times in life; therefore, 

certain ages are crucial for the growth and changes of major domains of human development. 

According to developmental psychologists, behavior is not a context-free phenomenon; instead, it is 

a product of an interaction between the individual and his socio-cultural context. Therefore, many 

theorists have highlighted the importance of understanding the process of development and human 

behavior within the sociocultural context in which people live. The purpose of this paper is to 

discuss important principles and factors including prenatal and postnatal experiences, developmental 

changes in particular stages in life, and socio-cultural factors that significantly contribute to the 

process of development.  
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Introduction  

Human development is the process of a human becoming a biologically, psychologically and socially mature 

person. The purpose of this process is to expand human capabilities that help individuals successfully engage in 

their environment. The process of human development begins at conception and continues throughout the life 

span. The growth and changes in biological, social, emotional, personality and cognitive domains are crucial for 

a child to adapt to his environment in an attempt to continue his life. Therefore, the changes in the 

aforementioned areas are vital for him to enhance his abilities in order to successfully function in his social 

world. This paper will discuss some important principles and factors such as experience, age, developmental 

stage, and sociocultural context that significantly contribute to developmental outcomes. 

Importance of Experience  

Research suggests that both prenatal and postnatal experiences significantly influence the process of child 

development. Though these experiences are crucial for the development, different experiences may lead to 

different developmental trajectories as well as developmental outcomes. As a result, some children and 

adolescents may be more vulnerable to certain developmental outcomes that obstruct successful development.   
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Experiences received during the prenatal environment are crucial for child development. The organism reacts to 

the state of the mother as well as the significant environmental inputs he receives in the uterus (Coe & Lubach 

2008). These stimulations have an effect on the maturation of different systems such as immune, nervous, and 

endocrine systems of the organism. Experiences received during the prenatal development also influence 

programming the regulatory set points that control physiological conditions in later life. The biological 

processes that occur during prenatal development lead the developmental process towards either healthy or 

abnormal outcomes (Coe & Lubach 2008).  

Gene-environment Interaction  

Gene-environment interaction, probabilistic epigenesis, and ecological systems are three ways in which 

experience functions in the process of human development. They help us gain a better understanding of the 

importance of experience in human development. Considering the gene- environment interaction, research has 

suggested that certain genes modify the effect of the environment on human development. The timing and the 

pattern of genetic expression in specific tissues have an impact on phenotypic effects. Environmental 

experiences may influence the genetic expression, thereby having long-term effects on the individual’s behavior 

(Rutter, 2006). Further, previous studies have indicated that particular environmental experiences influence 

genetic expressions in specific body tissues in certain parts of the brain (Rutter, 2006). There is also evidence 

that prenatal as well as postnatal environmental effects combined to generate clear differences in behavior 

(Rutter, 2006). The prenatal environmental influences prepare the organism to react to the postnatal 

environment in a particular manner. Considering the language development, for example, though infants exhibit 

the ability to discriminate different sounds during the first six months, it changes during the middle of the first 

year due to the exposure to their language environment. For example, Japanese people seem to have difficulty in 

discriminating between ‘R’ and ‘L’ sounds since they do not experience this differentiation in their language 

environment. This suggests the environmental influences have profound effects on language development. 

Probabilistic Epigenesis 

Probabilistic epigenesis explains the reciprocity of influences, both in internal and external environments, on the 

organism. The metatheoretical model of probabilistic epigenesis includes four levels of analysis: genetic 

activity; neural activity; behavior; and the physical, social, and cultural aspects of the environment. Further, it 

emphasizes the bidirectional effects that occur both within and between these levels as well as the importance of 

the gene-environment interactions in understanding the developmental process (Gottlieb, 2007). Genes cannot 

generate any neural or behavioral effect without interacting with the environmental inputs. Individuals with 

same genotypes may have different neural and behavioral outcomes as a result of being exposed to different life 

experiences (Gottlieb, 2007). Though the gene-environment interaction can produce both normal and abnormal 

outcomes, the experiential environment plays a significant role in the process of human development. Hence, 

psychologists highlight the importance of using the multiple gene-multiple life experience approach in 

conducting research rather than focusing on the one gene-one life experience approach, particularly in 

comprehending probabilistic epigenesis and in obtaining significant outcomes (Gottlieb, 2007). 

The etiology of certain diseases begins with the fetal stage of the organism. For example, clinicians have 

suggested that causes for asthma can be related to prenatal stage of development (Coe & Lubach 2008). 

According to them, some infants may start to react to certain plant allergens and food proteins that transfer 

across the placenta before birth. In fact, postnatal warning signs for asthma in some children predict later onset 

of allergies and skin disorders. Prenatal stress is another influential factor for certain abnormal outcomes. Prior 

research has indicated that maternal stress an apparent predisposition for infants’ anemia, leads to abnormalities 

in sensitive regions of the brain (Coe et al., 2003), the size of the hippocampus, and functions in the brain and 

behavior (as cited in Coe et al., 2003). Further, cognitive processes such as attention, emotion regulation, 
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manual dexterity and spatial navigation appear vulnerable to interruption due to maternal stress. All these 

findings suggest that prenatal experiences are crucial for various processes in human development.  

Ecological Systems  

Ecology of human development which focuses on the interactions between a human organism and the change of 

immediate environment in which he lives, is another important way of understanding the influence of 

experience on the developmental process (Bronfenbrenner, 1977). Changes of immediate environment may 

occur within or between different levels or systems of ecological environment: microsystem, mesosystem, 

exosystem, and macrosystem. Microsystem includes the dyadic relationships and interactions between a child 

and his immediate surrounding (Berk, 2000). Mesosystem encompasses interactions between the structures or 

the major settings of the microsystem (e.g., the child’s teacher and the parents). Exosystem refers to the major 

social structures in society or the larger social system such as neighborhood, the mass media, and government 

agencies, wherein the child does not act directly. Macrosystem comprises the outermost layer of the child’s 

environment, that is, the institutional patterns of the culture (e.g., cultural values, and customs) or subculture 

including economic, social, educational and political systems. Macrosystem influences the structures or the 

settings (family or workplace) where the parents function.  

In the process of development, changes in one system can influence other systems in different ways. Studies on 

gene-environment interaction and probabilistic epigenesis have revealed that exposure to certain environmental 

inputs and experiences play a role in human development. The eco system approach has explained how 

particular events change different levels of eco system and how these changes affect one’s developmental 

process. Hence, it is important to understand the effects of experiences or exposure to certain environmental 

inputs that affect infants to adapt to their social environment. 

Real-time Processes 

Both microsocial (moment-to-moment/real-time) and macrosocial (developmental) time scales are important in 

the developmental process of children as well as adolescents since they go through different life experiences as a 

result of biological and psychosocial changes. Studies have highlighted the role of moment-to-moment or 

microsocial interactions in human development (Granic & Patterson, 2006). Particularly, moment-to-moment or 

day-to-day experiences seem to have an effect on the emergence of antisocial outcomes. Real-time family and 

peer processes have been identified as influential mechanisms that may affect macrosocial developmental 

outcomes. Bronfenbrenner and Morris’s (1998) bioecological theory states that proximal processes such as 

family and peer interactions that operate over time are the basic components of the developmental process 

(Granic & Patterson, 2006).  

Studies on interactions between parents and children in natural settings have provided evidence for the effects of 

real-time experience on children’s and adolescents’ behavioral outcomes. In order to gain a better understanding 

of developmental outcomes of real-time direct experiences, Patterson and his colleagues (1982, 1992) examined 

the parent-child interactions with at-risk youth. Using the sequential analysis of microsocial interactions, they 

revealed how parents’ behavior patterns encourage aggressive and antisocial behavior of their children. 

Accordingly, an aggressive child is likely to receive aversive responses or interruptions (e.g., mother’s 

command in an irritable voice) from a family member once every three minutes. These behaviors have 

bidirectional effects; the child tends to react to it aggressively and, as a result, the family member (e.g., the 

parent) would be frustrated and gives up the child’s coercive behavior. When children experience these types of 

behavior patterns more often they will be repeatedly reinforced and, consequently, they exhibit antisocial 

outcomes (Patterson, 1982; Snyder & Patterson, 1995). According to Patterson, these behavioral processes 

affect siblings reciprocally and reinforce their aggressive behavior as well. There is also evidence for coercive 
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behaviors in children that cause long-term psychological problems (e.g., Snyder & Patterson, 1995; Snyder, 

Schrepferman, & St. Peter, 1997; Forgatch & DeGarmo, 2002).   

Additionally, the dynamic system approach emphasizes the value of both external factors and internal 

mechanisms (e.g., emotions) of the individual that affect the real-time interactions reciprocally (Granic & 

Patterson, 2006). Emotional developmentalists have stated that emotions and cognitive appraisals considerably 

influence an individual’s global personal structure. Some theorists have described the link between emotions 

and cognitive processes as a feedback loop (e.g., Teasdale & Barnard, 1993; Lewis, 1995, 1997). According to 

them, emotions lead one’s attention to specific goal-directed components in a given situation and cognitive-

emotion structures are viewed as personality specific interactions between a parent and a child. Lewis (1995, 

1997) believed that parent-child emotion-appraisal coupling may influence reciprocally and become a more 

complex combination. Anger and contempt seem to be the most relevant emotions for both parents and children 

in coercive interactions. The propensity of parents and boys to show contempt to one another predicts 

unsuccessful parental practices and antisocial behavior (Forgatch & Stoolmiller, 1994). A study with 5-6 year 

old children has further suggested that angry, dismissive, and contemptuous parental reactions may lead to 

children’s anger and may reciprocally affect their interactions leading to behavior problems in children (Synder 

et al. 2003).  

Not only the real-time family-child interactions but also adolescent’s real-time interactions with peers may lead 

to aggressive and antisocial behavioral outcomes. Several studies have found a relationship between deviant 

peer affiliation and antisocial behavior (e.g., Dishion and colleagues (1995, 1996, 1997, 1999, 2000). It seems 

that deviant peers reinforce each other through positive affective reactions for deviant talks such as talking about 

lying, stealing, and taking drugs, thereby positively encouraging one another for antisocial behavior. All this 

evidence suggests that real-time processes affect children in certain ages and, therefore, psychologists pay 

considerable attention to these factors when developing intervention programs, particularly for at-risk children.  

Age   

According to developmental theorists, certain ages are very important for the growth and the acquisition of 

skills. Theorists such as Sigmund Freud, Erik Erikson, and John Bowlby emphasized the importance of the first 

year of life as it is a critical period for cognitive, socio-emotional, and language development. Particularly, first 

two years of life are important for infants to develop basic trust (Erikson, 1950), attachment (Bowlby, 1969), 

language acquisition (Werker & Desjardins, 1995), and sensory-motor skills (Lerner, 2002). Moreover, ages 

from 3 to 5 have been recognized as a crucial time for developmental changes in seven aspects: physical and 

locomotor growth, language, impulse control, social-cognitive understanding, conceptions of the self, cognitive 

executive processes and the desire for autonomy (as cited in Lamb & Lewis, 2005). Research also suggests that 

the majority of youth in the 13-14 year age range experience dramatic developmental changes: onset of puberty 

(Paikoff & Brooks-Gunn, 1991), the emergence of formal operational thinking (Inhelder & Piaget, 1959, 1964; 

Keating, 1990), restructuring of emotional centers in the brain (Spear, 2000), and transition from junior or 

middle school to high school (Eccles, Wigfield, Midgley, Reuman, MacIver, & Feldlaufer, 1993) that lead to 

various developmental outcomes. 

In addition, children in certain age groups seem to be more vulnerable for certain psychological problems as 

they experience certain biological as well as psychological changes. For example, certain psychological 

disorders typically begin in late adolescence or early adulthood (Walker & Tessener, 2008). As a consequence 

of biological and psychological changes that are unique to this particular developmental stage, youth in late 

teens and mid 20s go through very specific experiences. Arnett (2007) described this period as an emerging 

adulthood and proposed five major characteristics that make this period distinct from other age periods. They 

are, the age of identity explorations, the age of instability, the self-focused age, the age of feeling in-between, 

and the age of possibilities. Increase in self-esteem is another feature of this age period (Galambos, Barker, & 
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Krahn, 2006). Nevertheless, some have argued that youth in this age period experience identity issues and may 

not achieve social cognitive maturity that helps them understand “who they are” and their social world.  

Stages of Development   

New ways of understanding and responding to the world emerge at specific times in life. Developmental 

theorists (e.g., Freud, Erikson, and Piaget) who followed the stage approach stated that children undergo various 

changes in major domains of development such as cognitive, emotional, moral, and personality development in 

each developmental stage. Each stage has a qualitatively different structure. Wohlwill (1973) considered a 

developmental stage as a construct that has a structurally defined system and that is characterized by unifying 

set of behaviors. Developmental stages involve in a sequence of changes (Wohlwill, 1973; Campbell & Richie, 

1983); however, all sequences of changes may not occur in developmental stages. Developmental processes 

change quantitatively, and these quantitative changes directly or indirectly affect qualitative changes in the 

development during stage transitions (Wohlwill, 1969; Flavell, 1971). 

Changes that children go through in each stage are important for their developmental outcomes. Particularly, the 

transition from one stage to another may be a critical period for both children and youth. Phase transitions are 

considered as periods of increased sensitivity. These transitions may affect the interactions of different systems 

as they are more opened to environmental changes. As a result, these transitions may have the potential to alter 

the path of relationships and to create an emergence of new forms of interactions. The new forms of interactions 

may derive either from outside the system or within the system through feedback (Granic & Patterson, 2006).  

Developmental theorists have recognized two stages: early childhood (3-5 years) and early adolescence (11-14) 

and their transitions, as the periods with the greatest potential for change. Stage is a period of stability followed 

by a period of disequilibrium (transition) in which the emerged forms are destabilized. After the period of 

disequilibrium, new development patterns and forms become stabilized. According to developmental theorists, 

transitions can have an impact on early childhood and early adolescence and the experiences gained during these 

transitions may lead to antisocial development (Granic & Patterson, 2006). The birth of a sibling, parental 

divorce, and the beginning of day care are some phase transitions that may create new behavior patterns leading 

to both positive and negative outcomes in early childhood. Effective interventions in this stage are important, 

particularly when children go through certain changes caused by negative experiences and other disruptions 

(Granic & Patterson, 2006). 

Early adolescence stage is also considered as a critical period of development since young people experience 

new changes such as onset of puberty (Paikoff & Brooks-Gunn, 1991), transition from middle school to high 

school (Eccles et al., 1993), the emergence of formal operational thinking (Inhelder & Piaget, 1959, 1964; 

Keating, 1990), and restructuring of emotional centers in the brain (Spear, 2000). As a consequence of these 

transitional changes, adolescents may experience some developmental problems such as identity issues and they 

may tend to engage in certain behaviors such as drug use that lead to psychosis (as cited in Walker & Tessener, 

2008). Adolescence has been identified a time for the major trajectories of antisocial behavior. Studies have 

revealed that youth in this trajectory do not exhibit antisocial behavior till they reach early adolescence (Elliott, 

Ageton, Huizinga, Knowles, & Canter, 1983; Farrington, 1986; Moffitt, 1990; Patterson & Yoerger, 2002). 

According to Arnett (2007), youth in late adolescence may also face specific experiences such as identity 

exploration, feeling of instability, feeling in-between, and period of possibilities that lead to different 

developmental outcomes. Hence, changes in the developmental stage and stage transitions should be taken into 

consideration, particularly when developing interventions for children and adolescents.  



Malathie Dissanayake / The Important Principles And Factors For Significant Developmental……… 

27 

Socialization and the Context of Social Relationships 

Many theorists including Freud, Erikson, and Bowlby stressed the importance of early experiences and family 

relationships, particularly the parent-child interaction, in the process of socialization. For example, theories on 

emotional development of children emphasize the quality of the infant-parent attachment since it is the 

foundation of the socialization process. In his theory of attachment, Bowlby (1969) introduced four stages of 

attachment and argued that children are biologically pre-programmed to develop attachments with others around 

them. Consistency of parental presence and the availability of parent during the sensitivity period (first 6 

months) are crucial for newborn infants to develop attachment. Infants learn how to understand social 

interactions through daily experiences (e.g., Tomasello, 1999; Reddy, 2003). In this process, different parental 

styles may influence the infant-parent attachment and may lead to various developmental outcomes. Behaviors 

such as avoidance and rejection of a parent and inconsistent or unresponsive parenting may cause infants to 

develop a feeling of insecurity, thereby leading to negative developmental outcomes in children (as cited in 

Lamb & Lewis, 2005). 

The period between infancy and school years is an important time for developmental changes such as physical 

and locomotor growth, language, cognitive executive processes, social-cognitive understanding, conceptions of 

the self, the desire for autonomy, and impulse control. These changes help children to strengthen the parent-

child attachment as well as to develop social relationships. Socialization plays a significant role in the 

development of their social relationships. Children understand and follow the rules of reciprocity in their social 

interactions and also they tend to act intentionally and react appropriately in these situations (as cited in Lamb & 

Lewis, 2005).   

Parent’s gender also plays a role in the socialization process and the parent-child interaction. Researchers have 

found that parents tend to treat their baby girls and boys differently during the first year. Accordingly, mothers 

tend to engage in more pretend play with their daughters while fathers engage in physical play with their sons 

(Lindsey & Mize, 2001). During the school age, mothers have a tendency to spend more time with their children 

compared to fathers; however, both parents have a propensity for initiating activities with their children with the 

same frequency. When children reach middle childhood, parents tend to adjust their demands. Research has 

revealed that parents have a tendency to encourage self-esteem, sense of humor and emotional stability in 

children at this age. Also, the influence of others such as peers, teachers, and educational institutions on the 

socialization process, particularly on children’s social adjustment can be observed during this period (Lamb & 

Lewis, 2005).  

Attachment that a child develops in his early life influences his social relationships in adolescence and 

adulthood. Main et al. (1985, 1994) proposed three working models: autonomous, dismissive, and preoccupied, 

based on early memories of individuals’ relationships with their parents. These models help us understand the 

nature of social relationships they had in adolescence. Previous research revealed that adolescents who were in 

secure or autonomous groups were rated by their peers as more ego resilient, less hostile, and less anxious 

(Kobak & Sceery, 1988). They have also stated less distress and high social support. In contrast, adolescents 

who were in dismissive groups were rated by their peers as having high levels of hostility and low levels of ego 

resilience (as cited in Lamb & Lewis, 2005). This suggests that early social interactions significantly influence 

adolescents’ relationships with others in their social world.   

The Impact of Sociocultural Context   

The metatheoretical view of human development has emphasized seven characteristics: development as life-

span process, gains and losses, plasticity, historical embeddedness, contextualism as paradigm, 

mutidirectionality, and multidisciplinarity that are important in understanding the developmental process 
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(Baltes, 1987). Among them, contextualism and multidisciplinarity are primary emphases, especially in relation 

to the sociocultural perspective of human development.   

Early cross-cultural research in human development was mainly conducted based on either the organismic 

approach or the mechanistic approach. The organismic perspective considered human behavior as a universal 

phenomenon and focused on the structural (qualitative) change of human development. Accordingly, individuals 

are different because they go through structurally based stages that are qualitatively different. The mechanistic 

approach, on the contrary, emphasized the quantitative changes of human development (Baltes, Reese, & 

Nesselroade, 1977). This perspective has neglected the idea that each culture has its unique social, historical, 

economic, political, religious, and geographical characteristics that influence human behavior. However, the 

contextual approach considered changes in human behavior as an outcome of both qualitative and quantitative 

changes or differences that depend on asynchronies and interactions between the person and the sociocultural 

context in which they live.  

Compared to many other theorists, contextualists including Vygotsky (1978), Rogoff (1990), Cole, (1996), and 

Tomasello (1999) emphasized the importance of understanding human behavior within the sociocultural 

context. Particularly, Vygotsky and Rogoff did not believe that one’s behavior is a context-free phenomenon. 

Instead, they considered that each culture has a unique value system that influences the process of human 

development. Culture is a multifaceted construct that provides rules and guidelines for human behavior by 

creating cultural specific values (Wong, Bond, & Mosquera, 2008; Matsumoto et al., 2008). These values 

provide a structure and the order to human behavior within a given sociocultural context.  

Vygotsky's sociocultural theory emphasizes the importance of social interaction in cognitive development. The 

major unit of analysis of the sociocultural perspective is the “activity” defined by the sociocultural environment. 

According to Vygotsky, there is a clear difference between behavior and an activity. Behavior is a property of 

an individual, whereas an activity is a sociocultural phenomenon that exists in the intermental level (between 

people). Vygotsky stated that the structure and the content of a particular culture influence the structure and the 

content of human development. Vygotsky believed activity is a form of transforming information from one 

generation to another, thus, more emphasis was given to the understanding of individuals’ behavior within their 

socio-cultural contexts.  

With regard to child development, Vygotsky considered children as social beings who actively participate in 

cultural activities that provide skills and knowledge about their own culture and the opportunity to transform 

this information to the next generation. Further, he introduced the idea of the zone of proximal development- the 

performance difference between the child’s capacity of accomplishing something without support and his ability 

to achieve something with the support of others. He believed that, within the zone of proximal development, 

children need guidance from a more knowledgeable person in order to perform a given task and to achieve the 

goal (Sutherland, 1992).  

The sociocultural perspective encompasses three important phenomena: guided participation, intersubjectivity, 

and scaffolding that influence children in acquiring culturally-specific skills and knowledge. Guided 

participation is the bridge between the child and the mother or the caregiver that transforms culturally-specific 

information about the activity. It occurs when there is practical goal to accomplish. During guided participation, 

the role of a more knowledgeable person (e.g., mother) is important in achieving the child’s goal (Rogoff, 

1990). The mother as a more knowledgeable person, provides a framework to the child to perform certain tasks 

at a higher level. In this process, the mother tends to help the child when he experiences some difficulties. 

Thence, the child learns how to execute the task with the help of the mother and internalizes the structure of 

performing that particular task. Vygotsky described this process where the intermental process (between people) 

becomes intramental (within person).  
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During the process of guided participation, cultural tools, artifacts, values, and technologies are transformed. For 

example, in the mother-child interaction, the mother may use toys, diagrams or other tools that are unique to 

their culture. Also, certain cultural values may highlight the importance of spending time with the child. 

Language, a cultural tool, provides an opportunity for the mother to communicate with the child during guided 

participation as the child learns culturally unique patterns of language to express his ideas in accomplishing a 

goal. Additionally, technological, economic, and religious mechanisms of a particular culture may influence the 

background of the activity that takes place between the mother and the child (e.g., economic factors that directly 

or indirectly influence the mother to spend time with the child) (Rogoff, 1990; Rogoff, Mistry, Göncü, & 

Mosier, 1993; Rogoff 2003).  

Guided participation occurs in all cultures; however, certain culturally-specific patterns can be observed during 

guided participation in different socio-cultural milieus (Rogoff, 1990). Maya mothers in Guatemala, for 

example, teach their daughters to weave through guided participation. First, they show their daughters the way 

they weave and then, the mothers tend to adjust their daughters’ activities when they improve their skills and 

when they are interested. In Venezuela, children learn hunting, cultivating, and fishing through guided 

participation. These culturally-specific patterns are transformed through different sociocultural institutions such 

as educational, political, economic, and religious institutions. Prior research has indicated that schooled 

individuals tend to use more strategies in solving problems than nonschooled individuals (Rogoff, 1990). 

Individuals in some cultures (e.g., East Asians) tend to use culturally-specific techniques (e.g., mental Abacus) 

in solving problems (Hatano & Osawa, 1983). This suggests that different cultures use their own cultural tools 

to acquire knowledge and to improve skills.  

Intersubjectivity, the mutual understanding between the mother/caregiver and the child during their cultural 

activity, is another emphasis by the sociocultural theorists. In this process, both the child and the mother tend to 

focus on the same object or the topic relevant to their task (joint attention) and then, the child learns the reaction 

of the other person and internalizes it. When the child experiences an unfamiliar or a threatening situation, he 

tends to seek assistance and guidance from the mother or a more knowledgeable person to solve the problem, 

and this was referred as social referencing.  

Scaffolding, the third phenomenon stated by the sociocultural theorists, also helps children acquire culturally-

specific skills and knowledge. In this process, the mother arranges the task that needs to be performed by the 

child with a higher level and explains the task to the child as well as the way it should be done. When the child 

performs the task, the mother provides guidance and support if needed. In this process, the child learns how to 

perform the task with the help of the mother first and then, he internalizes the process and uses it in new 

situations where he can apply knowledge and skills acquired during scaffolding.  

Conclusion  

Considering all of the above, it is clear that the pre-and postnatal experiences, age-related life experiences, 

microsocial and macrosocial interactions and culturally-specific factors are vital in human development. All 

these experiences significantly influence a child to develop a unique personality as a person. As contexualists 

believed, behavior is not a context-free phenomenon; rather, it is an outcome of an interaction between a child 

and his socio-cultural context. Therefore, understanding major forces that contribute to the process of human 

development, particularly in early stages of life will help us provide guidance and support for children to 

improve their abilities, thereby function successfully in their social world. 
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